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Introduction
The EU funded project, I_AM: “Inclusive education using Animation and Multimedia”, aims at promoting
an effective inclusion of children and young people with special educational needs and disabilities (SEND)
in mainstream schools, by developing and implementing innovative methods and practices that promote
inclusive education (IE). Three specific objectives are to:
•
promote IE and training and foster education for children and young people with SEND in mainstream school
•
support educational staff in addressing diversity within classrooms
•
promote inclusiveness and common values amongst children and their communities.
The document “O2.1 Situation analysis and needs assessment report” is a formal output of the Ι_ΑΜ project that summarizes the literature review, interview-based and survey-based research findings on challenges that both educational staff and children and young people with SEND face in schools and the identified areas where intervention is needed. It also feeds on target user’s requirements and specifications
identified through interviews, to optimize the operability and user friendliness of the capacity building
material and activities.
It is part of the WP2 “Analysis of the existing gaps and needs and development of the project’s approach”
that its main goal is to understand the current situation - to analyze the situation of inclusive education
and to assess the needs of both education staff and students with SEND, and to make IE more familiar and
possible to implement. Results of WP2 activities are anticipated to settle basic principles and guidelines
for the development of project’s approach and tailored training tools that will be used during the
implementation and will be disseminated across participating countries and EU as well. Mapping of the
needs includes:
1.

Literature review – local, national and international publications on inclusive education e.g.,
definition, way of implementing inclusive education in different European countries

2.

Desk research to identify Best Practices in national and European level on addressing challenges that
both educational staff and children with special educational needs and disabilities face in schools

3.

Primary field research quantitative (with 200 participants) and qualitative (with 12 participants),
addressed to educational staff, in order to:
• acquire insight about the issue and identify areas where intervention is needed
• identify existing level of discriminative attitudes, perceptions and stereotypes against children
and young people with SEND in schools, by other children and young people and or educational
staff
• identify perceptions and beliefs regarding special educational needs and disabilities
• identify barriers and facilitators that educational staff face during their practice when it comes to
children and young people with SEND.
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4.

Primary field research (qualitative with 12 participants) addressed to individuals with SEND in order
to acquire insight about their needs regarding education, with a focus on inclusive education in
mainstream schools. Individuals with SEND might be adults who attended mainstream or special
education school during their childhood.

Thus, the present report is a summary of all WP2 activities and presents background, methodology, results
and conclusions of literature review and good practice review as well as qualitative and quantitative
research findings. In the final part of the report there are conclusions and recommendations that will be
used as a guide for determining content and structure of tailored training tools, material and e- learning
course to be developed in WP3 and WP5, as well as length and style of an effective capacity building,
addressed to educational staff, to be implemented during WP6 activities.
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1. Background
Inclusive education fits into speculations and needs of people with disabilities. Rafał-Łuniewska describes
it as: "it is looking for solutions and forms of work with children and their parents that allow practical
implementation of the idea of equal rights, respect for identity and individuality, supporting instead of
relieving, learning to be with people and for people, i.e., starting the process of social integration.
Integration is not a panacea for all children's developmental difficulties, but it is a well-thought-out system
solution. It allows not only disabled children to attend kindergartens and mainstream schools, but also
provides them with the opportunity to obtain professional help and support - depending on the type of
their dysfunction. It is important that the integration process starts as early as possible so that children
have the opportunity to stay with peers, getting to know each other, discovering what they have in
common, taking into account differences as a factor enriching interpersonal contacts. Integration is a
mental process that begins in the human mind and is expressed via the practical realization of the belief
that we grant ourselves and others the same rights, regardless of our differences. Integration is also a
social bond, belonging to a group, feeling that you are part of the team, that you are accepted. Integration,
understood in this way, does not occur through the mere combination of healthy and disabled children - it
requires conscious, thoughtful educational interactions, understood as a process and not as incidental
actions. Effective integration is a positive influence on the social development of the child and the entire
school community "(Rafał - Łuniewska, 2019, p. 12).
Introducing inclusive education into schools in the European Union has been and remains a challenge for
all member countries, irrespectively of their socio-economic conditions. The process of the
implementation of inclusive education seems to be different in the European Union countries. Developing
capacity of educational systems to provide high-quality education for all learners and promoting activities
beneficial to social inclusion is one of the recommendations of international organizations and the
European Union.
The process of inclusion is a complex operation that takes place at many levels in society. The precondition
for its implementation is understanding the issue and its essence. Only then can we speak about the
effective course of inclusive education, when all teachers know its principles and act in a manner
consistent with its assumptions. If we understand and plan inclusive education process well, it will not
only benefit students with disabilities, but also students without disabilities.
Changes in education aim at promoting education of students in an inclusive educational system.
Undoubtedly, a very important link in this transformational process are teachers. They are one of the
three key links in the triad: STUDENT - PARENT - TEACHER. If changes in education are expected to have
positive effects and if they are to allow society to experience legitimacy of these changes, first of all,
teachers should be recruited as convinced, committed and competent co-creators and executors of this
concept of education. Without their mental and substantive readiness to implement inclusive activities in
schools, a project, no matter its assumptions, has limited chances of success.
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Maturing to be ready to introduce and deliver inclusive education is a process. Full consent of teachers to
such system solutions is possible only if, on the one hand, they accept the idea of inclusion, and on the
other hand, they are convinced of their competences and experience satisfaction and get the feeling that
they are successful in their professional practice. As a consequence, they will become convinced that
school is a place for every student; it is good for both healthy and gifted children as well as children with
difficulties and disabilities; they can learn in the same class positively influencing each other. At the same
time, by believing in their competences, teachers will build a sense of self-efficacy of educating students
in inclusive classes, having both methodological and organizational skills necessary for this purpose.
Therefore, it is important to undertake good practice tasks at local, national and international level, which
improve the quality of inclusive education. It is also very important to monitor the situation and promote
the most effective implementation strategies and practices of inclusive education.
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2. Methodology & Working Process
The general objective of the WP2 was to set the basic principles and guidelines for the development of
project’s approach and tailored training tools that will be used during the implementation and
disseminated across participating countries and EU as well.
In order to fulfill this objective, research was conducted using a mixed methodology, combining
quantitative and qualitative research (Meissner et al, 2011), as well as literature review findings, to map
the challenges that both educational staff and children and young people with SEND face in schools and
identify areas where intervention is needed. Mixed methodology allows the researcher to understand a
subject more deeply, cross-check findings, develop an integrated picture, identify trends, and confirm
outcomes (McLaughlin et al, 2016).
Implementation followed 5 steps:

Step 1

Step 2

Step 3

Preparation
Specialists from the WP Leading Partner’s working team developed the following tools and
protocols:
• Literature review template
• Best Practice review template
• Questionnaire to collect quantitative data among educational staff
• Interview guide addressed to educational staff
• Interview guide addressed to individuals with SEND.
Preparation of research tools
All research tools and protocols were discussed among all project partners during online
meetings and via emails. Partners of the I_AM project were involved in developing the final
version of the questionnaire, the interview guides, the literature review and the Best
Practice templates.
Approval from the Ethical Commission of the Maria Grzegorzewska University for research
was obtained.
Research
Every partner had an active role in research. Specifically:
• A desk research to identify best practices in local level was conducted by partners in each
country.
• Distribution/ dissemination of the online questionnaire was done in each country (in local
language)
• Partners conducted interviews with educational staff from their country
• Partners conducted interviews with adults with SEND from their country
• Partners sent all data, literature and best practice review to WP2 leader
• Data were translated in English and were sent to WP Leader for analysis.
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Step 4

Step 5

Development of a draft of “Situation Analysis and Needs Assessment Report”
Activities of this step were:
• WP2 leader collected all data and information from I_AM project partners
• WP2 leader developed draft of the report and sent it to all I_AM project partners for internal discussion and comments
“Situation Analysis and Needs Assessment Report” finalization
WP2 leader developed final version of situation analysis and needs assessment report

The following section describes more accurately the methodology followed for each activity, as well as
the results and conclusions that drawn from them.

3. Literature review
As a part of WP2 activities of I_AM project, partner countries have prepared a literature review on
inclusive education. The purpose of literature review was:
1. to conduct a literature review based on literature and research of each participating country;
2. to conduct a literature review based on literature in English language about the situation of inclusive
education in partner countries. Each partner received a guide for implementing literature review in order
to have consistency.
It was proved impossible to obtain the same data from partner countries. All countries keep statistics
and submit reports to European Agency for Development in Special Needs Education. However, the
remaining data is collected selectively, in accordance with the rules in a given country. Most publications
on inclusive education are published in national languages. It concerns problems specific to the
organization of education in each country.

3.1. Methodology
Keywords
The considered inclusive keywords: Inclusive education, access to inclusive education, children with SEND,
definition of an inclusive setting, effectiveness of inclusive learning, organization of inclusive education,
mainstream schools, special schools

Sources
Report is based on articles from scientific journals, monographs, books, text reports, doctoral
dissertations, ministerial reports. Every country partner prepared and sent the local literature review. This
part of the report is based on these local literature reviews.
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Supporting issues/questions
Specific questions and statements were prepared that partners should follow during literature review
process. Specifically, each country should have provided the following information:
1.

An operational definition of an inclusive setting

2.

An operational definition of an official decision of SEND

3.

Who is educated in an inclusive setting and who is not?

4.

Who decides about children’s placement in inclusive settings or elsewhere?

5.

Access to mainstream education – what proportion of children/learners, including those with an
official decision of SEND, go to a mainstream school?

6.

How many children with an official SEND diagnosis are there in your country?

7.

Access to inclusive education – what proportion of children/learners, including those with an official
SEND diagnosis, spend most of their time with their peers in mainstream classrooms?

8.

How many children who are not in mainstream settings are in fully separate special schools, nonformal education run by health or social services, etc., or are out-of-school?

9. What is the distribution of placements for children with official SEND diagnosis in:
•
Enabling settings
•
Separate special classes in mainstream schools
•
Separate special schools
•
Informal environment
10. Are there differences between educational levels in the proportion of children/learners with an
official SEND diagnosis?
11. What is the inclusive education in your country at primary school level?
12. What does inclusive education look like in your country at secondary school level?
13. Who is responsible for introducing inclusive education in your country?
14. Who is responsible for evaluating inclusive education in your country?
15. On which level of implementation is the inclusive education in your country?

3.2. Results
All partner countries carried out literature research, but not all questions could be answered, because
there is no monitoring or official data publication of specific aspects of inclusive education.
Each country has its own historical and political context that determines implementation of inclusive
education. The size of the country and the number of inhabitants determine organization of inclusive
education. The history of legislative changes ha also a great impact on the stage of implementation of
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inclusive education. The problems of people with disabilities are perceived differently in each country.
The type of support for individual students depends on legal solutions. For example, in Greece deaf
children learn sign language because it is a legally recognized language. In Poland, Polish sign language is
still not legally recognized and is not a language applicable even in special schools for deaf children. Special
education is different in each country. In some countries, for example in Cyprus, special education units
operate within mainstream schools; thus, education often takes place in the same building. In Poland,
special schools are in separate, independent buildings and provide classes only for disabled children. Very
often, the special schools are isolated.
The implementation of inclusive education differs from country to country, although the direction in
which everyone is heading is the same. Between segregated education and inclusive education there is
an indirect form of inclusive education which consists of connecting children without educational
difficulties with disabled children, with SEN.
Countries from the post-communist bloc have the most developed system of special education and deeply
rooted traditions of combining children with specific development difficulties in one school, i.e. schools
for deaf children, schools for blind children, schools for children with intellectual disabilities, schools for
children with multiple disabilities, schools for children with mental health problems. The model of
educating teachers and specialists was also adapted to this model of education. Teachers in mainstream
schools did not have the competence to teach children with developmental difficulties. In order to work
in a special school, it was necessary to have an adequate preparation in the field of education with
disabilities. Cyprus has the longest tradition of the inclusive education. Probably due to the smaller
number of schools in general, it is easier to introduce reforms in this country. Legislative and
organizational changes are progressing in all partner countries. All countries strive to adapt their
regulations to the recommendations of the Ed-European Commission but taking into account the local
specificity. The financing of changes is also important. Adaptation of all school buildings is difficult, for
example, when they are protected by the conservator of monuments. Building new schools is also
expensive. Although, according to the new regulations, each public building must be adapted to the needs
of people with SEND.
A separate problem is the change in the mentality of the whole society. Both in the school community as
well as in school environment. It is very important to promote the inclusive education not only among
teachers and students but also among school leaders and administrative staff. The school environment
and open-access events promoting the inclusion of people of different resources and respect for diversity
are also important. Promotion of inclusive education varies from country to country. Cyclical events, such
as festivals, take place, for example, in Cyprus. They are starting to emerge in other countries.
The commitment of local organizations to the benefit of children and their families varies in countries. In
Poland, there is no nationwide cultural event focusing public's attention on disabled children’s problems.
Local and cultural organizations are different. The most difficult thing to do is to make quick changes in
countries where special education has a strong foundation and teachers themselves do not want changes.
It is related to the large size of classes, e.g. in Poland, classes have from 25 to 28 students and the
overcrowding of schools. In large cities, schools work in three shifts.
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Each country collects data on inclusive education necessary for reporting to the European Commission. It
is difficult to obtain information beyond the questions of the European Commission survey. We all the
time need to know more about the problems and changes in introducing inclusive education in EU
countries. Probably it will not be possible to work out a single model for all countries. However, it is
important that all schools in the EU share common values. So that every child with difficulties in
development could develop and feel good in their local society.
Because of that the comparison of the implementation of the inclusive education in project partner
countries appeared to be very difficult or sometimes even impossible. Despite the evident differences,
there are similarities of inclusive education in the four partner countries (Cyprus, Greece, Hungary,
Poland):
1. All countries have basic definitions according to the recommendations of European Agency for
Development in Special Needs Education
2. All countries keep statistics and submit reports to European Agency for Development in Special Needs
Education
3. All countries introduce legislative changes to strengthen inclusive education
4. Scientific institutions have been established in all countries for developing inclusive education
5. In all countries children with SEND receive multidisciplinary support throughout their educational life
course
6. In all countries teachers are an important part of inclusive education. They are the key to a successful
inclusive education. In some countries, such as Hungary and Poland, there is a shortage of young
teachers
7. Funding inclusive education is crucial in every country
8. In partner countries: Cyprus, Greece, Hungary and Poland, an increasing percentage of children have
access to inclusive education. More students, including those with an official SEND diagnosis, spend
most of their time with their peers in classroom.

3.3. Conclusions
1.

In all countries international legislation is the basis for the educational reforms

2.

All I_AM project partner countries belong to the European Agency for Development in Special Needs
Education and work actively towards inclusive education

3.

All countries changed their legal bases

4.

Inclusive education is the main goal in all countries

5.

Partner countries: Cyprus, Greece, Poland and Hungary, have different traditions
in organizing education. Therefore, the level of implementation of inclusive education
in these countries varies

6.

There are many obstacles
in educational system

in

every

partner

country

in

the

process

of

change
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7.

In each partner country, inclusive education requires promotion and change of mindset of society.

8.

It is worth describing the specificity of inclusive education in individual countries. This makes it easier
to understand difficulties that children with SEND, their parents and teachers face.

9.

Partner countries have different traditions in organizing education. As a result, the level of
implementation of inclusive education among partners varies. However, in all countries, teachers
need tools to introduce and strengthen the process of including children in mainstream educational
settings.

10. It is worth conducting an evaluation of actions taken for the benefit of inclusive education.
11. One of the forms of promoting inclusive education is publishing information about it. It is worth
writing about what is happening both at national and international level.
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4. Best practices
Good practice is a variety of activities aim at developing students' key competences, and in particular
shaping creative attitudes in many areas of education. Good practice can be implemented during didactic
process or in extracurricular activities with the use of various forms of work, strategies and teaching
methods. A great value of good practice is broadly understood as cooperation among teachers,
institutions related to education and local environment.
The descriptions of the Good practices were prepared on the basis of the experience of partner countries.

4.1. Methodology
As part of the I_AM project activities, partner countries have analyzed good practice in inclusive education
implemented in each country. Every project partner (Cyprus, Greece, Hungary and Poland) described
several examples of Good Practice in one’s country. Actions may be considered good practice if they meet
the following criteria:
1.
they are realistic
2. consistent with principles of sustainable development (i.e., effective in economic, environmental and
social terms, i.e., they have the ability to engage various entities, environments and organizations in
cooperation)
3. repeatable (i.e., possible to be used elsewhere or by other entities)
4. are innovative.
Selected areas are important from the point of view of the European Union's policy within the scope of
activities implemented in inclusive education. Therefore, the project team focused primarily on the
following areas:
1.
teachers’ and specialists’ qualifications to work with students with special educational needs
2.
tasks and responsibilities of teachers and specialists
3.
activities supporting students, teachers and parents
4.
use of information and communication technology
5.
infrastructure.
The purpose of the analysis of good practices implemented in partner countries was:
1.
2.
3.

learning about partner countries' experiences in the field of inclusive education
increasing awareness of institutions, parents, teachers and students about special educational
needs and inclusive education
understanding "otherness" as a unique element of the personality of each person.
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4.2. Results
All partner countries identified good practices in the above-mentioned areas and a description of 16
different good practices was developed. Within the framework of good practices, activities aimed at
sensitizing students to the needs of others and to diversity are noteworthy and "otherness". Through
multidimensional educational and therapeutic activities, students learn cooperation, empathy, respect
and equality for diversity. Partner countries also indicated the cooperation of teachers and specialists as
a good practice. An important issue in the field of good practice is also the cooperation of mainstream
schools with special schools. It is also good practice to increase social awareness by spreading knowledge
about the possibilities of people with special needs and disabilities.
Characteristics of the best practices described:
1.

Undertaken activities covered a group of teachers, students and parents.

2.

Actions as part of good practices were mainly undertaken on a local basis or as part of international
projects.

3.

The idea behind the implementation of a good practice was to strive to provide the best possible
education for all students, in the most appropriate setting, with an emphasis on effective inclusion
of as many students as possible.

4.

Implemented good practices were tailored to individual needs, took personalized actions in the area
of target groups. This gave a broad view of thinking about education available to all students, as an
inclusive setting should prepare them for life in an inclusive society.

5.

As part of good practices, attention was paid to: the needs of target groups (students, parents,
teachers, specialists); support and assistance systems; otherness - understanding that we are not all
the same; responsibility and reflective creation of a school community.
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Table 2: List of strengths and weaknesses in the described best practices
Strengths

Weaknesses

Initiatives undertaken at local, national and
international levels involved parents, students and
teachers.

Despite many activities, disability is still perceived by
society as a "handicap".

Exchange of experience in the implementation of
tasks in inclusive education.

Significant infrastructure obstacles and the lack of
learning tools and materials prevented action.

The use of information and
technology in inclusive education.

Limited financial resources for activities supporting
inclusive education.

communication

Team collaboration.

No uniform action in all countries.

Valuing Student Diversity - Student differences are an
advantage rather than an obstacle in working with a
group.

Undertaken projects - activities have mainly local
scope, few activities of international scope.

Focus on cooperation - which boils down to coresponsibility for the effects of education, readiness to
exchange experiences, team solving potential
problems, cooperation between teachers, as well as
teachers and parents, and with the management staff
in a narrower and broader understanding of activities.

Actions taken are often short-term (1-2 years). There
are no actions that would stay permanently.

Use of a wide range of organizational forms of
education, including unconventional forms based on
mutual learning and cooperation between students.

The range of activities promoting inclusive education
should be extended to local community (offices,
cultural institutions).
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4.3. Conclusions
1. Education policy must support all schools with resources and in-service training opportunities that
enable them to make adjustments that allow students with disabilities to enjoy their right to
education on an equal basis with others (in line with the UN Convention on the Rights of Persons with
Disabilities, 2006).
2. Education policy must ensure that the vision and goals for inclusive education are communicated in a
clear and consistent manner.
3.

Inclusion and equality should be the guiding principles behind educational policies and plans.

4. Top-level strategies (such as country strategies), civic education frameworks or action plans to
support civic education are being developed in different countries, that, among others, contributes
to various levels of implementation of the principles of inclusive education.
5. An effective approach to promote inclusive education is considered to be a strong commitment and
networking among teachers, educators, school heads, parents, students, professionals, staff and
education institutions.
6. There should be a support policy framework/procedure specifying responsibilities of school
management and staff in key issues such as communicating with parents / guardians and other
involved people to ensure trust and respect.
7.

Multifaceted support should be provided to teachers, students and parents to help them deal with
diversity, controversial and sensitive issues as well as digital education.

8. The range of activities promoting inclusive education should be extended to local environment
(offices, cultural institutions).
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5. Qualitative data
Qualitative research was a part of the I_AM project- WP2. The aim of the research was to assess school
staff’s needs in inclusive education. The aim of this WP2 was to jointly set basic principles and guidelines
for the development of project’s approach and tailored training tools that will be used during
implementation and disseminated across participating countries and EU as well. Mapping of the needs
was implanted via:
• Interviews with 12 members of educational staff in order to acquire insight about the issue and identify areas where intervention is needed and more specifically: existing level of discrimination attitudes,
perceptions and stereotypes in schools, against children and young people with SEND by other children
and young people and/ or educational staff; perceptions and beliefs regarding disability; barriers and
facilitators that they face during their practice when it comes to children and young people with SEND.
• Interviews with 12 individuals with SEND in order to acquire insight about their needs regarding education, with a focus on inclusive education in mainstream schools. Individuals with SEND that were
interviewed were adults who have attended mainstream or special education school.

5.1. Methodology
Description of the interviewed groups
Every project Partner (Cyprus, Greece, Poland and Hungary) conducted 3 interviews with Adults with SEND
as well as 3 interviews with educational staff members working with children with SEND (24 interviews in
total). The number of the interviews was fixed in the project proposal and every partner country agreed
that interviews would add to the quantitive data collected with the distribution of the online
questionnaires. The interviewees were approached and recruited through the snow-ball method model
in each partner country. Interviews were recorded and transcriptions were translated into English and
were sent to Polish Team for analysis.
Age
Members of educational staff: Age from 29 to 58
Individuals with SEND: Age from 18 to 35
Sex
Members of educational staff: 12 Females.
Individuals with SEND: 9 females, 3 males.
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Profession (according to educational staff)/ disability (according to Adults with SEND)
Members of educational staff:
•
General teachers – 6 (2 - primary school teachers, 1 - secondary school teachers 1 – preschool
teacher, 2 – not specified)
•
Special teachers - 2
•
Social worker – 1
•
School psychologist - 1
Individuals with SEND:
•
Dyslexia – 1
•
ADHD – 2
•
Visual impairment – 2
•
Autism Spectrum Disorders – 3
•
Serious health problems – 3 (1 – epilepsy with mild intellectual disability, 1 – diabetes, 1 – not
specified)
•
Unilateral hearing loss - 1
Methods
Qualitative analysis was carried out using the interview method. Twenty-four semi-structured individual
interviews were conducted. The individual data was collected, transcribed and then aggregated. There
were no missed questions. Statements directly related to the question and side statements were
analyzed. A content analysis was conducted, every answer was analyzed in the context of its relation to
the research topic and then categorized. The data was analyzed separately for professionals and for adults
with SEND. The analysis assumed both finding common features for all countries as well as finding
country-specific factors. The main analysis was based on questions included in the interview.
Initially, all threads appearing in them and the difficulties indicated by the respondents were separated
from the content of the interviews. Then they were grouped into larger, overarching categories. For
example statements like: “there are teachers who will never really accept children with SEND in their
classrooms”, “the teacher needs to accept children with SEND”, “Acceptance! Initially acceptance for their
personal rhythm and their own learning profile”, “they need acceptance from teachers”, “it was very
important for my teachers to accept me -as I am” and „it is very important to be able to make them
accepted by their classmates” were assigned to category “Acceptance”.
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5.2. Results
Many different problems and needs were mentioned during interviews. Part of them were specific for a
particular person, part was country-specific. However, there were also common parts, statements
corresponding to specific codes that appeared in interviews from every country and from both people
with SEND and specialists:
•
Acceptance
•
Awareness
•
Knowledge
•
More specialized and individualized support.
Respondents very often pointed out that in many areas it is necessary to increase awareness and
acceptance of disability and difficulties related to it. Both regarding general attitudes in society and
individual groups in direct contact with people with SEND, teachers, school workers, parents and peers.
The need to develop more specialized support and knowledge related to disabilities and specific ways of
cooperating and dealing with people with SEND was mentioned primarily in the context of schools and
teachers. Generally, there were less difficulties reported by individuals with serious illnesses.
Specific problems of children with SEND at school setting
Respondents often did not relate directly to asked questions but have mentioned problems from other
areas. Specific problems of children with SEND were mentioned by the respondents at various stages of
the interviews.
Difficulties common in every country according to SEND adults:
• Bullying (for example: “somehow I became the ‘clown’ of my class”, “I was bullied a lot in primary
school”, “It just made me one big laughing stock in my classroom”, “One day, they just mentally exhausted me - kicked me, they spilled milk on my head. They drew me, they laughed at every lesson”).
• Exclusion (for example: “I just wanted them to be by my side and to have real friends “…and they fled.
The talks are over”, “and then my mismatch was exposed and they started rejecting me.”).
Other difficulties according to adults with SEND:
• Need for extra paid classes outside school (3 countries)
• Lack of specialized materials and aids (3 countries)
• Low specialists’ availability – especially psychologist (3 countries)
• Negative comments from teachers (2 countries)
• Ignoring psychological violence (1 country)
• Lack of cooperation from teachers (1 country)
• Feeling different (1 country)
• Late diagnosis (1 country)
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Difficulties according to specialists:
• Difficulties in specialist-teacher co-operation (4 countries)
• Difficulties at diagnostic process (3 countries)
• Lack of knowledge and teaching aids (2 countries)
• Low specialists’ availability (2 countries)
• Communication (1 country)
• Aggressive behaviors (1 country)
• Stigmatization (1 country)
• Lack of co-teacher/assistant (1 country)
• Lack of understanding form parents (1 country)
• No specific guidance on needed adjustments (1 country)
Analysis of answers to interview questions:
What do students with SEND need from their teachers?
Adults with SEND

Educational staff

• More understanding of disabilities and limitations they bring (4 countries)
• Acceptance (4 countries)
• More specialized knowledge (4 countries)
• More specialized methods (2 countries)
• More individualized methods (2 countries)
• Calmness and kindness (2 countries)
• More experience (1 country)

• Getting to know a specific child well (4 countries)
• More individualized methods (3 countries)
• Acceptance (2 countries)
• More specialized knowledge (2 countries)
• More co-operation with parents (countries)
• Respect (2 countries)

What do students with SEND need from specialists like psychologists, educators etc.?
Adults with SEND

Educational staff

• The need for better availability of specialists – • Better specialist-teacher co-operation (4 counespecially psychologists (3 countries)
tries)
• Support for teachers (1 country)
• Better availability of specialists - especially psychologist (2 countries)
Examples of psychologists tasks:
• Support for parents (2 countries)
• Support in coming to terms with being differ- • Therapeutic work (relation building, anxiety
ent
therapy, motivation development)
• Workshops with classmates
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What do students with SEND need from other school staff?
Both adults with SEND and specialists pointed out that students should be treated with the same kindness
and respect as other students. They also indicated the need for acceptance and understanding.
Adults with SEND
•
•
•
•

Educational staff
•
•
•
•
•
•
•

Kindness (3 countries)
Understanding (2 countries)
Acceptance (1 country)
Respect (1 country)

Acceptance (3 countries)
Adequate knowledge (3 countries)
Equal treatment (2 countries)
Understanding ( 2 countries)
Patience (1 country)
Respect (1 country)
Practical support (1 country)

What do students with SEND need from their mates?
Adults with SEND were very emotional when referring to relations with peers. Best relations were built in
lowest and highest classes, and most problems could be observed in middle classes. However, only two
participants noted that they had better relationships with children who were somewhat similar to them.
The most important needs seem to be acceptance and inclusion in the group. SEND adults talked more
often about bullying than specialists. This highlights the possibility that peer teasing may, in many cases,
go unnoticed by adults, as some of adults with SEND have reported.
Adults with SEND

Educational staff

Understanding (4 countries)
No bullying (4 countries)
Group inclusion/ no exclusion (4 countries)
Acceptance (3 countries)
Workshops for peers – to better understand SEND children (2 countries)
• Work with peers parents (2 countries )
• Good example from teachers (1 country)

• Acceptance (4 countries)
• Good example from teachers and other adults (4
countries)
• Group inclusion (4 countries)
• No bullying (2 countries)
• Understanding (2 countries)
• Knowledge about child’s difficulties (1 country)
• Acceptance from peers parents (1 country)

•
•
•
•
•
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What do students with SEND need from their parents?
Adult SEND interviewees were generally satisfied with support they receive from their parents. In most
cases, they indicated that their needs were adequately met. Professionals appeared to be exposed to a
greater variety and quantity of parental behaviors and to face difficulties of a larger group of children,
therefore they pointed out a great number of problems.
Adults with SEND

Educational staff

• Psychological support (3 countries)
• Acceptance (3 countries)
• Practical support (2 countries)

• Acceptance and understanding of child’s diagnosis (4 countries)
• Psychological support (3 countries)
• Calmness and patience (2 countries)
• Better co-operation with specialists (2 countries)
• Learning independence (2 countries)
• Bonding (1 country)
• Knowledge of rights and obligations (1 country)
• Providing support from specialists (1 country)
• Adequate expectations (1 country)

Strengths and weaknesses of the existing educational system
Respondents tended to talk about difficulties and weaknesses associated with the existing educational
system, even when asked about its strengths. Strengths and weaknesses were mentioned in response to
various questions.
Strengths:
Adults with SEND

Educational staff

• Co-teachers / Parallel teaching (3 countries)
• Oral participation instead of writing (2 countries)
• Awareness in special schools (1 country)
• Single, motivated and helpful teachers (1 country)
• No grades in some schools (1 country)
• Materials in digital form (1 country)
• Understanding for physical problems (1 country)

• Co-teachers / Parallel teaching (3 countries)
• Well-structured legal regulations (but the
problem with their application) (2 countries)
• Support classes (2 countries)
• Psychologists in public schools (1 country)
• More children with SEND in public schools (1
country)
• Individualized support (1 country)
• Developmental teacher (1 country)
• Qualified specialists (1 country)
• Availability of specialists (1 country)
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Weaknesses:
Adults with SEND

Educational staff

• Material overload (3 countries)
• Lack of specialized and practical knowledge
among teachers (3 countries)
• Lack of acceptance from teachers (2 countries)
• Lack of differentiated and individualized teaching (2 countries)
• Lack of SEND awareness among teachers (1
country)
• Too much focus on grades (1 country)
• Same learning methods for different students
(1 country)
• Difficulty to get co-teacher (1 country)
• Lack of practical knowledge in curriculum (1
country)

• Too much focus on grades (3 countries)
• Large headcounts (3 countries)
• Lack of specialized training for teachers (3
countries)
• Lack of teacher-specialist communication (2
countries)
• Low availability of specialists in school (1 country)
• Lack of support for teachers (1 country)
• Infrastructure issues (lack of space) (1 country)
• Long procedures (1 country)
• Low availability of educational materials (1
country)
• Lack of teacher-specialist communication (1
country)
• Authoritarian system (1 country)

Detailed analysis of answers to interview questions
What works well in your community in education for children with SEND?
Adults with SEND

Educational staff

• Extracurricular activities - could be the source
of feeling of success (3 countries)
• Single, motivated and helpful teachers (2
countries)
• Individual classes (1 country)
• Extra paid classes outside school (1 country)
• Materials in digital form (1 country)
• No grades (1 country)
• Lack of individualized teaching (1 country)
• Small groups (1 country)

•
•
•
•

Teachers willingness (2 countries)
Individualized support (1 country)
Co-teachers / Parallel support (1 country)
Good teacher-student relations (1 country)
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Which of the methods/support forms do you find useful?
Answers not directly related to the content of the question were analyzed in the general analysis part.
Adults with SEND
•
•
•
•
•
•

Educational staff
•
•
•
•

Multisensory teaching (2 countries)
Group work (2 countries)
Support classes (1 country)
Discussion (1 country)
Tutoring (1 country)
Small groups (1 country)

Co-teachers (2 countries)
Psychologists in public schools (1 country)
Multisensory teaching (1 country
Individual support classes (1 country)

What’s already done in inclusive education that is really helpful?
Answers not directly related to the content of the question were analyzed in the general analysis part.
Adults with SEND

Educational staff

• Co-teachers (2 countries)
• Awareness in special schools (1 country)
• Oral tasks instead of writing tasks (1 country)

•
•
•
•

Co-teachers (2 countries)
Special units in many schools (1 country)
One to one sessions twice a week (1 country)
Developmental teachers in the class (1 country)

What’s a main weakness of the existing educational system?
Answers not directly related to the content of the question were analyzed in the general analysis part.
Adults with SEND

Educational staff

• Material overload (3 countries)
• Lack of specialized and practical knowledge
among teachers (3 countries)
• Lack of awareness among teachers (1 country)
• Too much focus on grades (1 country)
• Lack of practical knowledge in curriculum (1
country)
• Not enough specialized adjustments (1 country)
• Lack of understanding from peers (1 country)
• Lack of differentiated teaching (1 country)

• Lack of specialized training for teachers (3
countries)
• Too much focus on grades (2 countries)
• Large headcounts (1 country)
• Teachers and parents attitudes (1 country)
• Long procedures (1 country)
• Low availability of educational materials (1
country)
• Lack of teacher-specialist communication (1
country)
• Authoritarian system (1 country)
• Lack of support for teachers (1 country)
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What else should be done in the existing educational system?
Adults with SEND

Educational staff

• More interactive forms of learning (2 countries)
• Individualized education (2 countries)
• Smaller class sizes (2 countries)
• Better student-teacher relations and communication (2 countries)

• Update of training program for teachers (3
countries)
• More extra trainings for teachers (3 countries)
• Smaller headcounts (2 countries)
• Shorter diagnostic procedures (1 country)
• Permanent special teachers in schools (1 country)
• Psychoeducation for parents (1 country)
• Change of curriculum (1 country)
• Increasing the teacher's professional prestige
(1 country)

What else should be done in the existing inclusive education?
Adults with SEND

Educational staff

•
•
•
•
•
•
•

• Knowledge development (teachers) (3 countries)
• Increasing social awareness (3 countries)
• Supervisions for teachers (1 country)
• More practice for students (1 country)
• Change of curriculum (1 country)
• smaller classes (1 country)
• More individualized support (1 country)

More psychologists in schools
(2 countries)
Workshops for classmates (2 countries)
Change of curriculum (less material)
(1 country)
Screening tests and earlier diagnosis
(1 country)
• More empathy (1 country)

What are your suggestions for improvements in the communication between teachers/ school staff and
families with children with SEND?
Adults with SEND

Educational staff

• Individuals indicate lack of communication in
general (2 countries)
• The need to include the child in communication between home and school (2 countries)
• Online meetings (1 country)
• More active teachers (1 country)
• Psychologist help in communication (1 country)
• Better teacher-student relationships (1 country)

• More meetings with parents (3 countries)
• Obligation on informing parents (2 countries)
• Help of specialist with teacher-parent communication (1 country)
• Understanding of parents’ perspective (1
country)
• Support for parents (1 country)
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Suggestions for training for teachers - methods and contents
Should teachers/educators/school staff improve their skills or attitudes? Which one? Why? How?
In every country individuals indicated the need to improve teachers' knowledge in general.
Areas of knowledge development according to SEND adults:
•
Ability to differentiate and treat children with SEND the same way with others
•
Individualization of expectations and tasks
•
Ability to notice signs of difficulties
•
Communication skills
•
Childs emotional development and emotional difficulties
•
Use of new technologies
•
Using punishment in class is not effective
Areas of knowledge development according to specialists:
•
Case studies supervisions
•
Methods training (multi-sensory methods, collaborative, group-centered)
•
More practice in training programs
Areas of possible attitude change according to SEND adults:
•
More empathy and acceptance
•
More interest in students
•
Disability is not the reason to be ashamed
•
Less expectations
•
How to adjust educational materials
•
General knowledge about SEND
Areas of possible attitude change according to specialists:
•
Willingness to help
•
Increasing awareness
•
Less authoritative attitude

5.3. Conclusions
•

•

There is a great need to increase awareness and acceptance of disability and difficulties related
to it among students/pupils as well as educational staff by information about the specific difficulties of pupils with SEND and dealing with them
There is a need to increase knowledge of educational staff related to disabilities and apply specific ways of cooperation and dealing with people with SEND
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•

There is a need to develop more specialized and individualized support by training educational
staff (knowledge and abilities).

6. Quantitative data
The aim of this survey was to recognize existing gaps and needs in the field of inclusive education of
children with special educational needs and disability aged 9-14 years as identified by educational staff
(e.g., mainstream and special education teachers, psychologist, special educators, educators, school
nurses, speech and language therapist, occupational therapists) from four countries (Cyprus, Greece,
Hungary, Poland). Therefore, a 27-item questionnaire was developed to explore existing attitudes towards
children with SEND, barriers and facilitators of inclusive education and training needs of educational staff.
The questionnaire was divided into four parts:
•
•
•
•

sociodemographic information (5 items)
beliefs and attitudes of educational staff (8 items)
beliefs and attitudes of students without SEND towards peers with SEND (4 items)
training needs in the field of knowledge about children with SEND (10 items).
The guestionnaire used for the purposes of this study can be found at the end of the report.

6.1. Methodology
Procedure
Data was collected by online survey. The design of the study is cross-sectional. Participation was
anonymous and voluntary. The invitation to participation in the study was addressed to school employees
working with children aged 9-13. Each country has an individual strategy of approaching and recruiting
the respondents. Therefore, non-probability sampling technique was used. Electronic informed consent
was obtained from each participant prior to answering the questionnaire. Polish part of the study was
approved by the institutional review board of the Maria Grzegorzewska University.
Measure
Participants were asked about their opinions using 27-item questionnaire designed for the study. The final
version was reviewed and approved by all project partners. Initially, survey collected some brief
sociodemographic information (gender, age, profession, workplace, length of service). The next 22 items
concerned opinions or beliefs of educational staff divided into three areas of interest. There were three
kinds of items:
•
•
•

single choice questions
questions about opinion rated on a 5-point scale (1- no, 2 – rather no, 3- hard to say, 4 – rather
yes, 5 – yes)
questions about opinion rated on a 2-point scale (1-no, 2-yes).
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As the questionnaire is a collection of questions for opinion, it does not have subscales or factors as
detailed measures of participants’ opinions.
Participants
A total of 536 persons took part in the survey in particular 167 from Greece, 72 from Cyprus, 246 from
Hungary, 51 from Poland. The majority (88% n=471) of participants were females. Three persons preferred
not to declare their gender. The age range of participants varies from 23 to 67 years old (M=45.48, SD
=9.85, median = 46). Most of participants were teachers (52.7% n=283). The rest of the group included
special educators (22.2% n=119), psychologists (6% n=32), speech and language therapists (3.5% n=19),
occupational therapists (2.6% n=14), social workers (2.2% n= 12), school nurses (1.5% n= 8), educators
(1.3% n=7), physiotherapists (0.6% n= 3). A total of 39 persons declared other profession. None of
participants were specialists in sensory disabilities. Most of the participants worked in mainstream public
schools (66 % n= 354). A total of 84 participants (15.7%) worked in special schools and 47 persons (8.8%)
in mainstream private schools. A group of 51 participants (9.5%) declared different workplace. The length
of work with children of educational staff varies from 0 to 46 years (M= 19.45, SD=11.08, median =20).
One person declared no experience. A detailed description of participants from each country is presented
in Table 3.
Table 3. Participants description
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Strategy of analysis
Due to the aim of the survey and sociodemographic differences between groups from each country as
well as strong differences in number of participants, we decided to focus on the responses of the entire
group. We analyzed answers for each question:
•
•
•

counting the types of answers in single choice answers,
counting answers ‘rather yes’ and ‘yes’ together when answers were rated on 5-point scale
counting answers ‘yes’ when answers were rated on 2-point scale.

6.2. Results
Part 1. Beliefs and Attitudes of educational staff
A total of 316 participants (59%) chose the definition of inclusive education to answer the question Which
one of the following definitions is in your opinion the best description of inclusive education? The rest of
the group (35% participants) declared that the best description of inclusive education is the answer
‘Education of children with SEND with children without special educational needs in special classes in
mainstream schools’ and 6% declared that ‘inclusive education is an education of children with SEND in
special schools or educational centers’.
The majority of participants indicated that children with neurodevelopmental disorders, children with
intellectual disability and children with sensory disability are children with SEND. Less than half of the

Which of the below listed children are, in your opinion, children with SEND?
No & Rather no

Hard to say

Children with various physical disabilities

17.7%

Yes & Rather Yes
11.6%

70.7%

Children with intellectual disability 6.5%5.8%
Children with chronic health conditions/illness

87.7%

29.9%

22.0%

Children with developmental disorders (e.g. ADHD, autism etc); 3.7%5.0%
Children with mental disorders (e.g. depression, phobia etc.);
Children with various hearing impairments
Children with various visual impairments
Children with learning disabilities;

16.0%

48.1%
91.2%

17.9%

66.0%

10.1% 10.8%

79.1%

9.5% 9.5%

81.0%

17.4%

11.2%

Speech and language disorders (e.g. developmental language… 10.5% 13.3%

71.5%
76.3%

Figure 1. How SEND is defined according to the opinion of the educational staff
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participants chose children with chronic health conditions/illness. Children with mental disorders also
appear to be the group less frequently indicated as children with SEND [Figure 1].
Distribution of answers about the list of special educational needs is presented in Figure 2. The majority
of participants listed “support and counselling from the special education staff/ specialists and assistance
in the process of group integration” as well as “assistance in the process of group integration and
adaptation of the ways of teaching and communication” as special educational needs. Adaption of school
work plan was in comparison to other needs less frequently indicated, but three quarter of the group also
selected this need.
In your opinion, special educational needs include:
No & Rather no

Hard to say

Adaptation of the content of educational programs

10.6% 7.8%

Adaptation of the ways of teaching and communication 6.3%6.7%
Adaptation of the evaluation and scoring system

10.3% 11.0%

Adjusting the student’s activities during lessons 3.9%
6.7%
Assistance in the process of group integration 1.9%3.0%
Adaptation of extraordinary/additional activities of the…4.5%8.4%
Adaptation of the school infrastructure 5.6%10.1%

Yes & Rather Yes
81.5%
86.9%
78.7%
89.4%
95.2%
87.1%
84.3%

Adaptation of the school work plan (e.g. length of breaks,… 10.5% 14.0%
Support and counselling from the special education staff/…
0.8%2.1%

75.6%
97.2%

Figure 2. Τhe elements of inclusive education

Next question concerns experiences of educational staff in working with children with SEND [Table 1].
Most participants have already contact with children with developmental disorders and children with
learning disabilities. Fewer of the participants have already experience with children with chronic health
conditions/illness or sensory disabilities.
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Table 1. Which students with SEND have you already had contact with?

SEND description
Children with various physical disabilities
Children with intellectual disability
Children with chronic health conditions/illness
Children with developmental disorders (e.g. ADHD, autism etc);
Children with mental disorders (e.g. depression, phobia etc.);
Children with various hearing impairments
Children with various visual impairments
Children with learning disabilities;
Children with speech and language disorders (e.g. developmental language disorder, SLI,
stammering etc)

%
47.9%
63.4%
40.8%
85.1%
46.6%
36.7%
31.7%
88.4%
65.4%

We also asked about feelings of educational staff towards children with SEND [Figure 3Figure 7]. The
majority of participants declared that they felt compassion/empathy towards children with SEND.
Negative emotions were chosen less frequently. Other feelings indicated by educational staff were
positive emotions such as curiosity, admiration and joy.

Towards a student with SEND I feel:
No & Rather no
1.

4.

Helplessness

Hard to say
68.7%

16.6%

2.

Regret

72.6%

3.

Sorrow

71.1%

Compassion/ Empathy
5.
6.
7.
8.
9.

Yes & Rather Yes

13.8%
13.4%

7.1% 7.3%

14.7%
13.6%
15.5%

85.6%

Fear

81.9%

11.4%

6.7%

Aversion

93.7%

4.3%
2.1%

Anger

94.6%

4.1%
1.3%

Admiration

26.1%

25.9%

48.0%

Curiosity

27.1%

23.5%

49.4%

10. Joy

24.6%

32.7%

42.7%

Figure 3. Feelings of educational staff towards students with SEND
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Only 33.5% of the respondents believed that children with SEND should learn by inclusive education in
mainstream schools. 24.4% of the participants have answered “hard to say”. Some participants indicated
integrative education (22.4%) and the rest of the respondents chose special education (19.7%).
The next item addressed existing barriers to inclusive education [Figure 4]. Many of the respondents
indicated organizational barriers like “insufficient number of specialists as well as other school staff; too
many students in the class and lack of coordination of activities addressed to children with SEND”.
Respondents declared that one of the barriers is “lack of knowledge about possibilities of working with
children with SEND”.
What are the barriers to inclusive education in your school?
No & Rather no
1.
2.
3.
4.
5.

Yes & Rather Yes

Lack of infrastructure

28.7%

Lack of suitable teaching aids

27.1%

Too many students in the class

22.2%

Too many students in the school

58.8%

13.3%

59.7%

5.6%

72.2%
11.6%

43.1%

Not enough other school staff

Lack of knowledge about the possibilities of working with…
Lack of coordination of activities addressed to children with…

10. Lack of remuneration system for work with a student with…
11. Lack of remuneration system for additional/special work hours
12. Social barriers (unfriendly attitudes etc.)

19.8%

21.6%

38.8%

78.2%

11.6%

25.9%

48.0%

18.1%

Insufficient number of specialists like psychologists,… 14.4% 7.5%
7.

8.

12.5%

40.5%

Barriers in communication with children with SEND and their…

6.

9.

Hard to say

68.7%

13.6%
16.8%

60.5%
61.6%

25.6%

19.4%

55.0%

25.9%

17.9%

56.2%

33.0%

18.1%

48.9%

Figure 4. Barriers of inclusive education in schools

The last question of the first questionnaire’s module concerns identification of the group of children with
SEND who would benefit more from inclusive education [Figure 5]. Most of the respondents chose
children with learning disabilities, children with speech and language disorders and children with various
physical disabilities. Children with intellectual disability were less frequently indicated what seems to be
in line with scientific knowledge about the needs and the problems of this group of children.
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Point for which children with SEND the inclusive education would be more
beneficial:
No & Rather no
1.

4.

Children with intellectual disability

27.4%

Children with chronic health conditions/illness 5.6% 18.1%

Children with various hearing impairments
7.

8.

23.7%

60.3%

24.1%

65.5%

10.6% 15.9%

Children with various visual impairments

40.9%
76.3%

16.0%

Children with mental disorders (e.g. depression,… 10.5%
6.

9.

81.9%

31.7%

Children with developmental disorders (e.g. ADHD,…
5.

Yes & Rather Yes

Children with various physical disabilities 6.7% 11.4%
2.

3.

Hard to say

12.3%

73.5%

18.3%

69.4%

Children with learning disabilities 4.9%7.8%

87.3%

Speech and language disorders (e.g. developmental…6.0%10.3%

83.8%

Figure 5. Group of children with SEND who would benefit more from inclusive education

Part 2. Beliefs and Attitudes of students without SEND towards peers with SEND
First, respondents were asked about students’ behavior without SEND towards children with SEND [Figure
6]. Participants declared that students without SEND primarily help peers with SEND. Negative behaviors,
such as ignoring or being aggressive were chosen less frequently than positive ones.

How other students behave towards children with SEND?
No & Rather no
1.
2.

Hard to say

Avoiding contact

41.0%

Paying no attention to them or pretending not to see…

3.

5.

Treating them the same as other children, sharing…

30.0%

30.8%

25.4%

26.7%

14.6%

34.1%

23.5%

54.5%

Helping them 10.1%
Protecting them

24.8%

45.7%

Being aggressive (e.g. Mocking, pushing etc)
4.

6.

Yes & Rather Yes

20.2%

63.3%

34.0%

51.5%
28.7%

41.2%

Figure 6. Behaviors of students without SEND towards peers with SEND
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Second, participants were asked whether they believe students without SEND know about the needs of
their peers with SEND. A total of 197 respondents (36.8%) believed that their students rather did not have
knowledge about the needs of their peers with SEND. It was hard to say for 144 participants (26.8%).
According to 125 educational staff, students without SEND rather know the needs of their peers with
SEND. Finally 49 participant chose answer yes (9.2%) and 22 (4.1%) no for this question.
Third, respondents were asked about the needs of students without SEND in the field of knowledge or
skills according to inclusive education [Figure 7]. All mentioned areas were chosen by the majority of
participants.
Point what kind of knowledge or skills do students without SEND need to
develop?
No & Rather no

1.

Hard to say

Κnowledge about the difficulties of peers with SEND3.2%7.7%

2.

3.

Communication with peers with SEND4.1%5.4%

Responding to the needs of peers with SEND 3.0%9.1%

4.

Εmpathy / emotional intelligence 1.9%3.7%

Yes & Rather Yes

89.2%

90.5%

87.9%

94.4%

Figure 7. Need of knowledge or skills students without SEND need to develop, according to the opinion of the educational staff

Finally, participants were asked about difficulties of students with SEND at school [Figure 8]. The majority
of respondents indicated learning problems. Many respondents also chose such difficulties as: problems
with access to effective help or insufficient opportunity to use educational services/ supplies/amenities
of the institution. It is worth emphasizing that 76.5% of respondents chose low self-esteem as a difficulty,
and 61.1% of participants selected exclusion as a problem of students with SEND.
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What difficulties do students with SEND face or may face at school?
No & Rather no
1.
2.

5.

Exclusion

Problems with access to effective help

Lack of preparation of the school environment
7.

16.8%

61.0%
90.1%

18.8%

17.4%

63.8%

14.9%

21.5%

63.8%

19.6%

59.0%

42.7%

Lack of acceptance by peers

28.5%

Difficulties in establishing contact with the teacher
10. Difficulties in establishing contact with students

76.5%

21.3%

Teachers not taking SEND into account
8.

9.

22.2%

Low self-esteem 6.5% 17.0%

Restrictions on the possibility of using the educational…
6.

Yes & Rather Yes

Learning problems 3.9%
6.0%
3.

4.

Hard to say

20.3%
25.2%

36.6%
22.4%

11. Lack of understanding and acceptance

29.3%

26.5%
24.4%
21.8%

36.9%
46.3%
36.9%
53.2%
48.9%

Figure 8. Difficulties of students with SEND at school

Part 3. Training needs in terms of knowledge and skills
First, respondents were asked about their needs of sufficient knowledge about the specific group of
children with SEND [Figure 9]. Participants reported a need of knowledge about all of the groups, but
more frequently they chose children with mental disorders, children with developmental disorders and
students with chronic health condition/illness.
The second question in this part was about knowledge and skills of participant, how to teach students
about special needs of students with SEND. A total of 191 (35.6%) respondents declared that they rather
know and 105 (19.6%) declared that they know how to teach. For 19% of the group it was hard to say.
Lack of knowledge reported 6% of participants and 29.7% of respondents chose that they rather don’t
know.
Next question was about knowing how to share information about special needs of students with SEND
with other teachers and school staff. Most participants declared that they know (32%) or rather know
(39.1%). For 12.8% of respondents, it was hard to say. Only 11.2% of the group reported that they rather
don’t know or have not appropriate knowledge (4.7%).
Another question was about ways of improving knowledge about students with SEND [Table 2].
Postgraduate studies were the least frequently chosen way.
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Please indicate your needs of sufficient knowledge:
No & Rather no
1.

Children with various physical disabilities
2.

3.

Hard to say

Children with intellectual disability

Children with chronic health conditions/illness

4.
5.

Children with developmental disorders (e.g. ADHD,
autism etc.)
Children with mental disorders (e.g. Depression, phobia
etc.)
6.
7.

29.9%

10.1%

28.9%

7.8%

16.8%

60.1%
63.3%

12.5%

70.7%

7.1%

71.5%

21.5%

14.7% 7.8%

77.4%

Children with various hearing impairments

21.8%

10.1%

68.1%

Children with various visual impairments

20.5%

9.5%

70.0%

8.
9.

Yes & Rather Yes

Children with learning disabilities

Speech and language disorders (e.g. developmental
language disorder, SLI, stammering etc)

28.7%
21.1%

7.7%
10.5%

63.6%
68.5%

Figure 9. Needs of sufficient knowledge about the specific group of children with SEND

Table 2. Ways of improving knowledge about students with SEND

How do you improve your knowledge about students with SEND
Postgraduate Studies
Trainings
Books
Internet
Other specialists’ experience

yes%
27.9%
73.9%
54%
66.7%
77.7%

Respondents were also asked about the need to deepen their knowledge about specific group of children
with SEND [Figure 10]. It seems that educational staff especially need more knowledge about children
with mental disorders, children with developmental disorders as well as students with chronic health
conditions or children with speech or language disorders.
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Which fields of knowledge do you need, to make your work with students with
SEND better?
No & Rather no
1.

Children with various physical disabilities
2.

3.
4.

Yes & Rather Yes

31.0%

Children with intellectual disability

12.5%

26.3%

Children with chronic health conditions/illness

17.9%

Children with developmental disorders (e.g. ADHD,…
5.

20.5%

11.8%

7.

56.5%
61.9%

14.6%

67.5%

9.1%

70.3%

Children with mental disorders (e.g. depression,… 11.9% 13.6%
6.

74.4%

Children with various hearing impairments

23.3%

11.0%

65.7%

Children with various visual impairments

22.6%

11.9%

65.5%

8.
9.

Hard to say

Children with learning disabilities

27.1%

Speech and language disorders (e.g. developmental…

20.5%

8.8%

64.2%

12.9%

66.7%

Figure 11. Educational staff's needs in acquiring knowledge on working with students with SEND

Which skills do you need to make your work with students with SEND better?
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

67.5%

77.2%

80.6%

77.1%

21.5%

9.9%
12.9%

8.2%
11.2%

8.4%
14.6%

1. Ways of
communication with
students with SEND

2. Application of
new information and
communication
technologies in
education

3. Adapting the
teaching process to
the diverse needs of
students

4. Supporting
students in emotional
and cognitive
functioning, and peer
relations

Yes & Rather Yes

67.5%

77.2%

80.6%

77.1%

Hard to say

11.0%

9.9%

8.2%

8.4%

No & Rather no

21.5%

12.9%

11.2%

14.6%

11.0%

Figure 10. Educational staff's needs in skills development on working with students with SEND
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The respondents were asked which skills help them work better with students with SEND [Figure 11]. The
greatest need of educational staff is to deepen their skills to adapt the teaching process to the diverse
needs of their students. However, it seems that according to respondents’ opinion all mentioned abilities
are worth developing.
Furthermore, participants were asked to select the type of activities they had taken to facilitate the
process of inclusion students with SEND in group/class [Figure 12]. The majority of respondents declared
that they conducted activities aimed at group integration. The others mentioned activities were less
implemented.
What kind of activities do you undertake to facilitate the process of inclusion
students with SEND in group/class?
100%
90%
80%

40.1%

39.9%

17.9%

17.2%

42.0%

42.9%

51.7%
70%
60%
88.6%
50%
40%

17.4%

30%
20%
31.0%
10%
0%

7.8%
3.5%
1. Group
integration

2. Special
workshops for
students

Yes & Rather Yes

88.6%

51.7%

40.1%

39.9%

Hard to say

7.8%

17.4%

17.9%

17.2%

No & Rather no

3.5%

31.0%

42.0%

42.9%

3.

Lectures for
students

4.

Lectures for
parents

Figure 12. Type of activities undertaken to facilitate the process of inclusion students with SEND
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Educational staff was asked about the flow of information about students’ special needs [Figure 13]. All
mentioned sources of information were used by respondents.
How do you find information about student’ special needs?
No & Rather no

1.

2.

3.

5.

Documentation

Hard to say

8.6%4.7%

Yes & Rather Yes

86.8%

Observation of students 2.1%4.1%

93.8%

Cooperation with other teachers 2.4%3.4%

94.2%

4.

93.5%

Cooperation with specialists 3.7%2.8%

Cooperation with students’ parents 6.9%6.5%

86.6%

Figure 13. Source of information about students’ special needs

Participants indicated how their workplace should prepare for admitting a student with [Figure 14]. Most
of the respondents declared that all mentioned activities should be implemented.
Finally, respondents were asked about the needs of the administration staff and service in their
organization in the field of work and care for students with SEND [Figure 15]. More than 70% of
respondents declared that they need or rather need information on the need of students with SEND (72%
of answers) and support in the field of communication and care for students with special educational
needs (74.4% of answers).
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How should your school prepare for the admission of a student with SEND?
100%
90%
80%
70%

71.3%

60%

85.1%

88.8%

50%

86.6%

87.1%

40%
30%

8.2%

20%
10%

6.3%
8.6%

20.5%

0%
1.

Yes & Rather Yes

By removing
accessibility
barriers

2. By
employing the
specialists

6.2%
5.0%
3. By training
teachers and
administration
staff and service
(knowledge and
skills)

5.8%
7.1%
5. By preparing
the institution's
4. By providing
resources
for other students
(teaching aids,
and parents
appropriate
equipment)
9.3%
4.1%

71.3%

85.1%

88.8%

86.6%

87.1%

Hard to say

8.2%

6.3%

6.2%

9.3%

5.8%

No & Rather no

20.5%

8.6%

5.0%

4.1%

7.1%

Figure 15. How schools should be prepared for the admission of a student with SEND

Point if the administration staff and service in your organization need:
No & Rather no

1.

2.

Hard to say

Information on the needs of students with SEND

Support in the field of communication and care for
students with special educational needs

13.4%

Yes & Rather Yes

14.4%

11.9% 13.4%

72.2%

74.6%

Figure 14. Needs of the administration staff and service regarding students with SEND
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6.3. Conclusions
1. There is still a need to provide information about crucial points of IE (definition, inclusion, group of
students with SEND, special educational needs)
2. There is still a need of change students’ beliefs and attitudes towards children with SEND. Children
without SEND seem to rarely be aggressive or ignore peers with SEND, but still treating children with
SEND the same as other children (which means sharing time and interests together) is not common.
More acceptance and understanding of students with SEND by their peers are still gaps that need to
be addressed
3. Participants indicated a lack of sufficient knowledge about special needs and difficulties especially of
children with mental disorders, children with chronic health conditions and children with
developmental disorders
4. Educational staff declared the need of support in the teaching process through support of the
specialists and better background (less students in class etc.)
5. There is still great need to facilitate integration process by creating more friendly school environment
for students with SEND through:
a) more specialists in schools
b) better communication skills of students and teachers
c) developing of emotional intelligence both students and school staff
d) adapting teaching process to work in a diverse group
e) enhancing acceptance and understanding of children’s special and developmental needs by
school staff
f)

supporting students in emotional (self-esteem) and cognitive functioning, and peer relations
(methods for teachers).
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7. General conclusions of WP2 and recommendations
Research conducted in the context of WP2 of the I_AM project, stressed many differences among
participated countries as well as similarities in the implementation of inclusive education. Differences
should be considered to understand different countries’ effectiveness in inclusive education. However, it
seems to be more important to focus on similarities in inclusive education process. Sharing experience
and knowledge as well as best practice can help to evolve inclusive education process and avoid mistakes.
International cooperation can create better circumstances and cultivate a better environment for all
children in Europe. Results of literature review, best practice review and qualitative and quantitative
research conducted in the I_AM project stressed:
The need of information about inclusive education. This is crucial in many levels - international, local and
personal (among different groups: specialists, teachers, every level of educational staff, policy makers,
parents and students). The more people know about inclusive education the more they understand. Thus,
promoting inclusive education is a very good way to build an inclusive, open and respectful society.
The need of support while implementing inclusive education. Teachers working with children with SEND
should be supported by educational leaders, specialists in everyday activity (e.g. working in diversity
group) as well as improving teachers’ skills and knowledge (e.g. by trainings, workshops, providing
information about children special needs)
The need of individual and specialized approach. It is crucial for students with SEND as well as for
educational staff. Students with SEND need individual approach to cope with everyday activities in the
classroom. With individual and specialized support students with SEND can learn better and develop their
abilities. Sometimes they need more time, sometimes some extra teaching methods. This individual and
specialized approach should be delivered to the educational staff as well. The availability of trainings e.g.
teachers can help them to develop their knowledge and skills in working in the diverse groups. Again, this
should be possible on different levels e.g., school level as well as national level. Students with SEND, their
teachers and parents need support and inclusion during educational process. It requires changes and
actions on local, national and international levels.
Education about inclusion seems to be the best way to promote inclusive education. Handbook for
educational staff training should include:
• information about the crucial points of inclusive education (this part should include information specific for each country)
• sufficient knowledge about children with mental disorders, children with chronic health conditions and
children with developmental disorders
• tasks and exercises developing teachers' skills in working in a diverse group (e.g., group integration,
group cooperation, meeting the needs of all students)
• tasks and exercises developing both teachers’ and students’ emotional intelligence and communication skills
• methods that help support emotional functioning of students, especially self-esteem
• tasks improving the ability to observe students in various situations as a method of collecting information about students’ special needs.
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Appendix
The literature review guide
WP2 Literature Review
1)

the literature review based on literature in your national languages

2)

the literature review based on literature in English but about your country

Keywords:
The considered inclusive keywords: Inclusive education, access to inclusive education, children with SEND,
definition of an inclusive setting, effectiveness of inclusive learning, organization of inclusive education,
mainstream schools, special schools
Sources
Report is based on articles from scientific journals, monographs, books, text reports, doctoral
dissertations, ministerial reports. Every country partner prepared and sent the local literature review. This
part of the report is based on these local literature reviews.
Supporting issues/questions
Specific questions and statements were prepared that partners should follow during literature review
process. Specifically, each country should answer the following:
1. An operational definition of an inclusive setting
2. An operational definition of an official decision of SEND
3. Who is educated in an inclusive setting and who is not?
4. Who decides about children’s placement in inclusive settings or elsewhere?
5. Access to mainstream education – what proportion of children/learners, including those with an
official decision of SEND, go to a mainstream school?
6. How many children with an official SEND diagnosis are there in your country?
7. Access to inclusive education – what proportion of children/learners, including those with an official
SEND diagnosis, spend most of their time with their peers in mainstream classrooms?
8. How many children who are not in mainstream settings are in fully separate special schools, non-formal
education run by health or social services, etc., or are out-of-school?
9. What is the distribution of placements for children with official SEND diagnosis in:
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• Enabling settings
• Separate special classes in mainstream schools
• Separate special schools
• Informal environment
10.Are there differences between educational levels in the proportion of children/learners with an official
SEND diagnosis?
11.What is the inclusive education in your country at primary school level?
12.What does inclusive education look like in your country at secondary school level?
13.Who is responsible for introducing inclusive education in your country?
14.Who is responsible for evaluating inclusive education in your country?
15.On which level of implementation is the inclusive education in your country?
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The best practices template
PLEASE FILL IN THE GOOD PRACTICE FORM - describe 1 good practice in each area.
Good practice in the scope of organizing inclusive
education

Fields/Area
I Knowledge and practical skills of teachers and
specialists to work with students with special
educational needs.
II Teachers’ and specialists’ tasks and responsibilities.
III Activities supporting students, teachers and parents.
IV Using communication and information technology.
V Infrastructure.

NAME OF GOOD PRACTICE

FIELDS/AREA (eg I)

LEVEL OF GOOD PRACTICE: LOCAL/NATIONAL/INTERNATIONAL

DURATION TIME OF GOOD PRACTICE (WHEN IT STARTED, HOW LONG IT LASTED)

ORGANIZERS (FUNDATIONS, EDUCATIONAL INSTITUTIONS, STATE INSTITUTIONS)

RECIPIENTS/TARGET GROUP (ONLY CHILDEREN AGED 9 – 14)

GOALS:

TASKS/ ACTIVITIES
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ACTIVITIES DESCRPTION

METHODS OF EVALUATION

FINANCING (WHO FINANCED THE ACTIVITIES)

WEB PAGE/FACEBOOK

STRONG POINTS/STRENGHTS

WEAK POINTS/WEAKNESSES
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The interview guide (with educational staff)
Introduction
Please, follow all these open questions during the interview. The interview should last about 40 minutes.
Questions:
I.
1.
2.
3.
4.

Demografics
Age .......
Sex (maile, female, other, prefer not to say)
The type of education the person works (mainstream school, special education school)
Profession (teacher, educator, psychologist)

II.
1.
2.
3.
4.
5.
6.

Specific problems of children with SEND at school setting.
Tell me about your most significant experiences in working with students with SEND.
What do students with SEND need from their teachers?
What do students with SEND need from specialist like psychologist, educator etc.?
What do students with SEND need from other school staff?
What do students with SEND need from their mates?
What do students with SEND need from their parents?

III. Strengths and weakness of the existing educational system.
1. What works well in your community, on the level of education for children with SEND?
2. Which of the methods/support forms do you find useful?
3. What’s already done about inclusive education what’s really helpful?
4. What’s a main weakness of existing educational system?
5. What else should be done in the existing educational system?
6. What else should be done in the existing inclusive education?
7. What are your suggestions for improvements in the communication between teachers/ school staff
and families with children with SEND?
IV. Suggestions for training for teachers - methods and contents
1. Should teachers/educators/school staff improve their skills or attitudes? Which one? Why? How?
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The interview guide (with adults with SEND)
Introduction
Please, follow these all these open questions during the interview. The interview should last about 40
minutes.
Questions:
I.
1.
2.
3.

Demographics
Age
Sex
The type of education the person was involved (mainstream or special education school)

II.
1.
2.
3.
4.
5.
6.

Specific problems of children with SEND at school setting.
Tell me about your most significant experiences about learning and going to school.
What were your expectations of your teachers?
What were your expectations from specialist like psychologist, educator etc.?
What were your expectations from other school staff?
What were your expectations from your mates?
What were your expectations from your parents?

III. Strengths and weakness of the existing educational system.
1. What’s in your opinion already done in your country, town/village, district for children with SEND in
the educational system?
2. What’s in your opinion already done that’s really helpful?
3. What’s already done about inclusive education what’s really helpful?
4. What’s a main weakness of existing educational system?
5. What else should be done in the existing educational system.
6. What else should be done in the existing inclusive education?
7. What are your suggestions for improvements in the communication between teachers/ school staff
and families with children with SEND?
8. What are your suggestions for improvements of existing educational system?
IV. Suggestions for training for teachers - methods and contents
1. What knowledge, skills and attitudes do you expect from the teachers/educators/school staff who
work with children with SEND?
2. In what knowledge, skills and attitudes the teachers/ educators/ school staff you have had contact
with need some improvement?
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Ι_ΑΜ project: Online Survey
The study you are invited is a part of the EU co-funded project I_AM: “Inclusive education using Animation
and Multimedia”. Four European countries (Greece, Cyprus, Hungary and Poland) aim at effective
inclusion of children and young people with special educational needs and disabilities (SEND) in
mainstream schools. The general objective of the proposed action is to develop and implement innovative
methods and practices to foster inclusive education (IE). The specific objective is to promote the IE and
training and foster the education of children with SEND aged 9-14 years in mainstream school; to support
educational staff in addressing diversity within classrooms and promote inclusiveness and common values
amongst children and their communities. The first phase of the project is conducting the research to
assess professionals’ beliefs, attitudes and needs of knowledge towards students with SEND aged 9-14
years.
Your participation in this survey is anonymous. For the purposes of the research, will be used only the
results of the statistical analysis, which concern groups of participants and not individuals. The processing
and presentation of the results will be done in such a way that the participants are not identified.
The management of personal data will be carried out by CMT Prooptiki in accordance with the General
Data Protection Regulation (GDPR). There will be no personal benefits from the participation of those who
take part in this research. All information will be used for the purposes of this survey only. Participation is
completely voluntary and can be revoked at any time by the participant.
The survey includes 27 closed statements. The questionnaire is divided into 4 parts. The first part refers
to the professionals’ beliefs and attitudes towards students with SEND. The second part of the
questionnaire refers to beliefs and attitudes of students without SEND towards peers with SEND and the
next part of the questionnaire refers to the need of knowledge of the professionals working with students
with SEND. The last group of questions refers to the professionals’ needs of knowledge.
The results of the questionnaire will be used as a base of the activities to promote the inclusion education.
We kindly invite you to participate if you work at school with children aged 9-14 years.
 I agree to participate
 I don’t agree to participate
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Unit 1: Demographics
Please provide some general information about yourself
1. Sex
 Male
 Female
 Other
 Prefer not to say
2. Age (numeric free text)
3. Profession <single choice>
 Educator
 Occupational therapist
 Physiotherapist
 Psychologist
 School nurse
 Social worker
 Special educator
 Specialist in sensory disabilities
 Speech and language therapist
 Teacher
 Other (short free text)
4. Workplace <single choice>
 Mainstream public school
 Mainstream private school
 Special school
 Other (short free text)
5. How many years have you been working with children? (numeric free text)

Unit 2: Beliefs and Attitudes
6. Which one of the following definitions is in your opinion the best description of inclusive education?
<single choice>
 Education of children with SEND in special schools or educational centers
 Education of children with SEND together with other children in mainstream schools
 Education of children with SEND with children without special educational needs in special classes
in mainstream schools
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7. Which of the below listed children are, in your opinion, children with SEND?
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1. Children with various physical disabilities

1


2


3


4


5


N/A


2. Children with intellectual disability













3. Children with chronic health conditions/illness













4. Children with developmental disorders (e.g. ADHD, autism etc);













5. Children with mental disorders (e.g. depression, phobia etc.);













6. Children with various hearing impairments













7. Children with various visual impairments













8. Children with learning disabilities;













9. Speech and language disorders (e.g. developmental language disorder,
SLI, stammering etc)













8. In your opinion, special educational needs include:
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1

2

3

4

5

N/A

1. Adaptation of the content of educational programs













2. Adaptation of the ways of teaching and communication













3. Adaptation of the evaluation and scoring system













4. Adjusting the student’s activities during lessons













5. Assistance in the process of group integration













6. Adaptation of extraordinary/additional activities of the school class like
school trip













7. Adaptation of the school infrastructure













8. Adaptation of the school work plan (e.g. length of breaks, lesson
schedule)













9. Support and counselling from the special education staff/ specialists
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9. Which students with SEND have you already had contact with? <multiple choice>
<Help> Multiple answers are allowed











Children with various physical disabilities
Children with intellectual disability
Children with chronic health conditions/illness
Children with developmental disorders (e.g. ADHD, autism etc.)
Children with mental disorders (e.g. depression, phobia etc.)
Children with various hearing impairments
Children with various visual impairments
Children with learning disabilities
Speech and language disorders (eg developmental language disorder, SLI, stammering etc)
Other (short free text)

10. Towards a student with SEND I feel:
<Help> In the scale below, choose the number that better describes your feelings, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1. Helplessness

1


2


3


4


5


N/A


2. Regret













3. Sorrow













4. Compassion













5. Fear













6. Aversion













7. Anger













8. Admiration













9. Curiosity













10. Joy
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11. In your opinion children with SEND should learn: <single choice>





By inclusive education in mainstream schools
By special education
By integrative education
Hard to say

12. What are the barriers to inclusive education in your school?
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1.

Lack of infrastructure

1


2


3


4


5


N/A


2.

Lack of suitable teaching aids













3.

Too many students in the class













4.

Too many students in the school













5.

Barriers in communication with children with SEND and their
parents/caregivers













6.

Insufficient number of specialists like psychologists, educators,
speech therapists













7.

Not enough other school staff













8.

Lack of knowledge about the possibilities of working with children
with SEND;













9.

Lack of coordination of activities addressed to children with SEND













10. Lack of remuneration system for work with a student with SEND













11. Lack of remuneration system for additional/special work hours













12. Social barriers (unfriendly attitudes etc.)
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13. Point for which children with SEND the inclusive education would be more beneficial:
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1

2

3

4

5

N/A

1.

Children with various physical disabilities













2.

Children with intellectual disability













3.

Children with chronic health conditions/illness













4.

Children with developmental disorders (e.g. ADHD, autism etc);













5.

Children with mental disorders (e.g. depression, phobia etc.)













6.

Children with various hearing impairments













7.

Children with various visual impairments













8.

Children with learning disabilities













9.

Speech and language disorders (e.g. developmental language
disorder, SLI, stammering etc)













Unit 3: Beliefs and attitudes of students without SEND towards peers with SEND
14. Point how other students behave towards children with SEND
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1

2

3

4

5

N/A

1.

Avoiding contact













2.

Paying no attention to them or pretending not to see them













3.

Being aggressive (e.g. Mocking, pushing etc)













4.

Helping them













5.

Protecting them













6.

Treating them the same as other children, sharing time and
interests together
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15. Do students know about the needs of peers with SEND? <single choice>






Yes
Rather yes
Hard to say
Rather no
No

16. Point what kind of knowledge or skills do students need to develop?
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1

2

3

4

5

N/A

1.

Knowledge about the difficulties of peers with SEND













2.

Communication with peers with SEND













3.

Responding to the needs of peers with SEND













4.

Empathy / emotional intelligence













17. What difficulties do students with SEND face or may face at school?
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1.

Exclusion

1

2

3

4

5

N/A

2.

Learning problems













3.

Low self-esteem













4.

Problems with access to effective help













5.

Restrictions on the possibility of using the educational services/
supplies/amenities of the institution (additional classes)













6.

Lack of preparation of the school environment













7.

Teachers not taking SEND into account













8.

Lack of acceptance by peers













9.

Difficulties in establishing contact with the teacher













10. Difficulties in establishing contact with students













11. Lack of understanding and acceptance
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Unit 4: The need of knowledge
18. Please indicate your needs of sufficient knowledge:
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1.

Children with various physical disabilities

1

2

3

4

5

N/A

2.

Children with intellectual disability













3.

Children with chronic health conditions/illness













4.

Children with developmental disorders (e.g. ADHD, autism etc.)













5.

Children with mental disorders (e.g. Depression, phobia etc.)













6.

Children with various hearing impairments













7.

Children with various visual impairments













8.

Children with learning disabilities













9.

Speech and language disorders (e.g. developmental language
disorder, SLI, stammering etc)













19. Do you know how to teach students about special needs of students with SEND? <single choice>






Yes
Rather yes
Hard to say
Rather no
No

20. Do you know how to share information about special needs of students with SEND with other teachers
and school staff? <single choice>






Yes
Rather yes
Hard to say
Rather no
No
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21. How do you improve your knowledge about students with SEND? <multiple choice>
<Help> Multiple answers are allowed







Postgraduate Studies
Trainings
Books
Internet
Other specialists’ experience
Other (short free text)

22. Which fields of knowledge do you need, to make your work with students with SEND better?
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1.

Children with various physical disabilities

1

2

3

4

5

N/A

2.

Children with intellectual disability













3.

Children with chronic health conditions/illness













4.

Children with developmental disorders (e.g. ADHD, autism etc.)













5.

Children with mental disorders (e.g. depression, phobia etc.)













6.

Children with various hearing impairments













7.

Children with various visual impairments













8.

Children with learning disabilities













9.

Speech and language disorders (e.g. developmental language
disorder, SLI, stammering etc)
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23. Which skills do you need to make your work with students with SEND better?
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1

2

3

4

5

N/A

1.

Ways of communication with students with SEND













2.

Application of new information and communication technologies
in education













3.

Adapting the teaching process to the diverse needs of students













4.

Supporting students in emotional and cognitive functioning, and
peer relations













24. What kind of activities do you undertake to facilitate the process of inclusion students with SEND in
group/class?
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1

2

3

4

5

N/A

1. Group integration













2. Special workshops for students













3. Lectures for students













4. Lectures for parents













25. How do you find information about student’ special needs?
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1

2

3

4

5

N/A

1.

Documentation













2.

Observation of students













3.

Cooperation with other teachers













4.

Cooperation with specialists













5.

Cooperation with students’ parents
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26. How should your school prepare for the admission of a student with SEND?
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1

2

3

4

5

N/A

1.

By removing accessibility barriers













2.

By employing the specialists













3.

By training teachers and administration staff and service
(knowledge and skills)













4.

By providing for other students and parents













5.

By preparing the institution's resources (teaching aids,
appropriate equipment)













27. Point if the administration staff and service in your organization need:
<Help> In the scale below, choose the number that better describes your answer, where 1:no, 2: rather
no, 3: Hard to say, 4: Rather yes, 5: yes
1

2

3

4

5

N/A

1.

Information on the needs of students with SEND













2.

Support in the field of communication and care for students with
special educational needs













Thank you for your time and consideration.
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